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To Guide Entry

For several vears the City of New Haven has bees using the Jowa Tests of Basic Skills as a criteria for
evaluating its students, Bach year on the Reading Section of the test, students show a deficlency in the
areas of gengralizations and inference,

This deficiency shows an inability on the part of students to comprehend the “whole” of what they are
reading, Their understanding is Hmited to the literal and the simple recollection of factual details.

One way to inprove students’ sbility in the areas of forming generalizations and inferences is by
exposing students to the elements of the shott story,

This unit is designed to be used by English and Reading teachers in the seventh and eighth grades.

We have selected classic short stories which are avatlable at a lower reading level as well as their
original form. Bach story can be used with high achieving students in its original form and is available in
s form with a readability level of third, fourth or fifth grade for use with lower achisving studenis.

All stories mentionsd in this it are available in books which are currently being used in the New
Haven School System.

By providing classic stories available on varying reading levels, we can give all students equal exposure
{6 wotks of merit and hopefully bridge the gap which exists between high and low achievers, Too often
our low achieving stadents are provided with reading material which was written for an eight year old.
This material is not of interest to a seventh or eighth grader even though his ability to read may well be
that of an eight vear old, -
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We intend to expose students to the elemenis of the short story. For each element we will provide both
reading and writing activities which revolve around that element. These aclivities canbeused asa ‘
means of evaluating the students” understanding of that element. (

As previously mentioned the Towa Tests of Basic Skills has been a major focus of the New Haven
School System as one means of measuring students’ levels of competency particularly in the areas of
math, reading, vocabulary, language arts and visual materials. The school system has alse implemented
a city-wide base three and base six test in the last two years to assess students’ level of competency in
the areas of math, reading and language srts. The sixth grade proficiency test also includes 4 sample of
writing from each stodent that is holistically scored as doss the state-wide proficiency test for niath
grade. The latter is soon to be administered to eighth grade students instead. 1t is imperative that students
read and write more effectively. We believe our unit will afford teachers and students another means of
combining both goals effectively and using one to complement the other,

The reading and writing of the short story is similar to the development of a fine athlete. The reading of
the short story is knowing the rales of the sport and the writing allows the student to actively participate
i the game. The refinement of sindents’ skills like that of an athlete will imiprove with consistent,
meaningful practice. We believe as teachers we must provide the field (selective short stories), maks
clear the rules (understanding the elements of the short story), and allow for consistent practice sessions
{student writing that focuses on character development—setiing—plot—itheme and point of view). The
students will then be better prepared to win the game. If the Aeld is well maintained, the rules clearly
understood, and the practice sessiors meaningful with feedback, everyone wins in this game especially
the players (students).

We believe students should write for themselves and others. It is crtical that students at the middle and
high school level, specifically grades seven through twelve, edit their papers and those of other students. |
We are apposed to students foousing on the feacher as the sole audience. The teacher is only one souree

of feedback for students. We need to encourage students {o use others as viable'and valuable resources

and audiences,

The New Haven Board of Bducation has clearly focused on the importance of writing as an integral part
of the educational curricalum and specifically addresses this issue by establishing & policy on student
writing. Following ate excerpts from the final policy on writing as adopted by the New Haven Board of
Education:

in grades 7-12 the goal shall be to develop in all siudents funciional wiiting skills in accordance with their
shility,

AL the Intermediate level, the skilis taught in Gie prireary grades shall be mainiainad and evpanded, Bmphasis
should be placed on paragreph steucturs and the effective organization of written materials It is expected, at
this level, that children will be able to write at least a one-page story or composition, sach week using the
skdlls developed in the writing program.

At the mddle and high school levels, students shall make written records of what is read, discussed, and
abserved, Students with sufficient mastery of writing skills will work on easays, souzoe of thermes and reports.
Al students will be involved in creative writing,

The culminating activity of this unit is the students’ original short story, This story will be read by

another student who will £11 out an activity sheet {o determine whether or not the story containg all of
the elemenis, (.

httpMwww. vale.edufyohtifourriculom/units/1983/3/83 03,09, 2. himl 10/67200%9 @"(



23.03.09: Blements of the Short Story : Page 3 of 27

A General Gvevview

1. Character prose statement

A. Short story and sources

B. Focus on Reading Lessons (2)

1. Inference

2. Sequence

., Focus on Writing Lessons (2)

1. Quotations dialogue

2. Nouns Concrete and abstract

D3, Related Activities

E. Vocabulary

I, Sstting prose statement

A. Shott story and sources

B. Focus on Reading Lessons (2}

1. Inference

2. Sequence

C. Focus on Writing Lessons (Z)

I. Personification .
2. Metaphors and Similes '
D). Retated Activities

E. Vocabulary

ill, Plot prose siatement

A, Shaont story and sources

B. Focus on Reading Lessons (2}

L. Inference ‘

2. Fact and Opinion

C, Focus on Writing Lessons (3)

1. Chrounological Order transitional words
2. Verbs time of action

3. Writing & narrative sequential order
D). Related Activities

i, Vocabulary

IV, Point of View prose statement

A. Short story and sources

B. Focus on Reading Lessons (2)

1. Inference

Z. Drawing conclusions

. Focus on writhng from different viewpoints Lasson (1)
I, Related Activities

E. Vocabulary

V. Theme prose statement

A, Short story and sourcss

B. Focus on Resding Lessons {2)

1. Inference

2., Drawing conclusions

C. Focus on Writing Lessons (2)

1. Allusions

2. Proverbs

4
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3. Related Activities
E. Vaocabulary

VI Original Short Story {
ViI. Concluding Statement
VIIL Biblicgraphy

Section One Charagoter

Character development in life is & continnal evolutionary and vital process in which we are all
participants, some more actively, directly and dynamically than others. Because we bring to the reading
of short stories our own intrinsic characier development, we have a very vead basis with which to
explore the character developrent in the short story, Wilson Thornley writes in hus book, Short Story
Writing, “the reader infensely partivipates through identification and stch identification and participation
are imperative.”

We come to know the characters in the short story through the indirect method of 1) physical
description, 2) the character’s thoughts, feelings and words, 3) the comments and reactions of others and
4} the actions of the character and the direct method of the aunthor’s stated opinion about the character.

We believe the adolescent age of unceriainty to be an optimum e for stadents to utilize this stage in.
their development to understand the elements of the short story and use the insights gained from the {
analysis of such character development in the short story to better understand their own characier and its
development. The reading of selected short stories will engage the students” active participation in an
understanding of self; their 1ife’s centrad character, and the others that touch their lives.

To illustrate the element of character we have chosen the story “All the Years of Her Life” by Morley
Callaghan The poignant story of a boy, always in trouble who at lasf realizes the effects of his poor
behavior on his mother.

This story can be found in the Tollowing hooks:

Adventuras in Reading Herttage Bd. Reading Level 9-10

Spoifight on Literature Random House I Reading Level 4

Scope English Program Level [T Scholastic Book Service Reading Level 4-5

Reading Lesson Plar #i

To determine whether or not students have an understanding of “All the Years of Her

Life”.

The following guestions can be used o lead an oral discussion of the story, The questions ‘
Procedure: can be used either by the teacher to lead the entire group or may be used by students In {
smaller groups.

Objective:
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1. What kind of a boy is Alfred? What are some of ihe things Alfred did 1o the story to
show this?

7. Fad Alfred ever heen in trouble before? What ate some of the things Mirs, Higgins did
and said in the story that show this?

3, Does Alfred fove his mother? Give reason why you think as you de.
4. Why da vou think Alfred decided to go to the kitchen to see bis mother?

3, What did the anthor mean in the last paragraph when he said, “this was the first time he
had ever really seen his mother™?

Bvalustion: z;sfsig} ﬂunders tanding of the story can be determined by thelr participation in oral

Reading Lesson Plan #

Objective:  To check students’ understanding of sequence.
Procedure: Students are fo rewrite the following staterments in the order that they happened to Alfred.
1. Alfred took the toothpaste, powder and lipstick.
2. Alfred decided to go to the kitchen to see his mother,
3. Alfred began getting into trouble.
4. Alfred kmew by Mr. Carr’s voico that something was wrong,
5. Alfred understood his mother.
6. Alfred quit school.
7. Alfred emptied his pocket,
8, Mr, Carr fires Alfred.
Answers: 1)6,233,3)1,454,5)7,6}8,7) 2, 8} 5.
Evaluation: Students cotrect responses to this activity.

Writing Lesson Plun $1

To have students write a dialogus between characters to teach proper use of quotation
maarks with direct address and a quote within a quote.

1. While reading the short story, “All the Years of Her Life”, have students take note of the
dialogue batween characters and the proper use of quotation mazks. '

2. After reading the story and discussing it, ask the students what they think Alfred would
say o his mother if he walked into the kitchen as she drank her cup of tea and sow he
might say it

- 3, Write responses on the board using proper quotation format.

4, Have students write in their journal a brief dialogue between Alfred and his mother,

1. Ask students o read their dizlogue to the class (sindents can sefect anotber student to

read one of the character’s lines).

2. Check students’ jourpals for proper use of quotation marks and coramas and proper

indentation sach time a different chavacter gpeaks.

Objective:

Procedure:

Fyaluation:

Writing Lesson Plan #2
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To distinguish between concrete and absiract images by identifying nouns that are
voncrete and those that are absiract. '

Pracedure: 1, List one of the characters fom “All the Vears of Her Life” on the board, [

2. Under the character’s name write two columng one labeled concrefe and the other
labeled abstract.

3. Ask the studenis to suggest words that would describe this character and write their
responses in the appropriate columns on the board.

4, Have smdents copy the list from the board and add five more concrefe descriptions and
five abstract In their journal.

5. Asle for volunteers fo read thelr responses aloud.

6. Using their journals, ask studeats to choose one of the other characters from the story,
“All the Years of Her Life”, and follow the same procedure.

7. Using the list they generated on their own, ask students to write a paragraph about fhis
character including both concrete and abstract words from their st

8. Underline the concrete words in their description with one line and the abstract words
with two Bnes,
Evaluation: Read cach students’ journal checking for appropriate concrete and abstract responses.

Objective;

Related Activities
FPicture Play

1. Show close-up pictures of people’s faces to class.
2. Ask students to choose one face and physically describe what they see.
wearing glasses mousiache
bushy eyebrows frown
3. Ask the students to write words to describe how they think fhe persan in the picture feels.

Drame Role Flaving

i. Act out the dislogue written in your journal between Alfred and his mother.

2. Alfred’s father returns home from work, his mother relates what has happened at the
drugstore. Have a group of three to four students wrlte a dislogue between Alfred’s meother
and his father. Have group act out dialogue for the class,

3. Same sitwation as number 2 only another group of three to fowr students will write a
dialogue between Alfred and his father, Ask this group to act out the dialogue they have
written.

4, Alfred is applying for a job as a . At the interview Altfred is asked where he worked
previousiy and why he left. Have a group of three to four students write a dizlogue between
Alfred and the person conducting the inferview. Ask this group to be prepared to act out
dislogue.

Seguences

1. Have one student enter the room and perform five activities or tasks previously agresd
on. (Student may open a window, write a name on the board, go fo a specific locker, pull a :
shade, etc, The student will then take a seat, Ask the class to write what the student did in

the order in which they were done,
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2. One stadent is to give another directions on how to perform a specific task. Class will
observe if the student performs the tasks according to divections given in the order in which
they were given.

Growing-up

Write the phrase Growing-up s . . . on the board. Ask the elass to complete the phrase. Write students
responses on the board. Responses may be serious or humorous i nature. Ask students to generate their
own list in their joumal.

Character Analysis

1. Ask studests to write a description of someone in the building, Include in their
descripiion a physical desoription, what the person says and actions the person does, Ask
students to read their description to class without raentioning names. The olass should try o
identify individual being descaribed.

2. Ask students to think of someone special in their lives. Describe this fndividual
physically and tell different things this person does that makes them special. Have students
tell how they believe this special person thinks and feels,

Focabulary

The following terms should be familiar to the students after focusing on the element of character n the
short story:

Character Dynamic—Round
Protagonist Static-—Flat
Antagonist Characterization
Motive Concrete Words
Dialect Abstract Words
Diglogue  Character Development
Muotive Action

Vocabulary Worksheet

A person in a short story is called a Character. The person around whor the conflict revolves is called
the Main Character, Character Developmeni is the change in the person from the beginning to the
ending of a story. The way of showing what a character is like: The way that person fooks, talks, acts ov
thinks is termed Characterization. We say the person whe changes in personality or attitude is Dynamic
or Round, those that remain the same are referred to as Stasic or Flat.

The hero of the story who is faced with a conflict is the Protagonist while the villain of the story, the
person who causes the conflict is the Anfagonist.

A Motive is the reason behind an individual’s action(s). A conversation between two or more pecple in
the story is called a Dialogue. The way these individuals speak in the story if they are from different
patts of the country is kmown ss Dialect,
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Inwriting about people in a short story we use Nowns, the part of speech that names s person, place,

thing or idea. If the word names a person, place, thing or idea that can be seen, smelled, touched, tasted
or heard, it is Concrere. I the word names an idea that canmot be seen, smeiled, touched, tasted or heard, |
it is dbstract.

Section Dwo Seting

Setting or the me and place of the action in & short story has a definife impact on the character
development and plot. The setfing is often found in the exposition of the plot and readily establishes
time and place, Frequently It plays an important role in the conflict giving credence to the rising action
as a climax or turning point is approached. Richard Congnell’s “The Most Dangerous Game”, is a story
that focuses on the external conflict of individual versus individual (Zaroff and Rainsford) and an
individual’s struggle with nature (Rainsford’s struggle with the seffing namely, Ship Trap Island).

The element of setting in a short story quite readily lends itself to writing activities that focus on
figurative language and effective use of adjectives to create vivid, exact sense iiages and impressions.

We believe that the study of setting in the short story not only enables the students fo analyze the
irmportance of this element to the whole but will allow them to reflect upon the importance of time and

place in their own life and understand how it contributes to their own character developroent and

contlicts, ( 7

To Hustrate the element of setting we have chosen the story “To Build a Fire” by Jack London The
gripping story of a man's battle for his lfe {e the frozen North.

This story can be found in the following books:
Counterpoint in Literaiure Scott, Poresman and Co., Reading Level 8-9
Spotlight on Literature Random Heuse 3, Reading Level 4

Reading Lesson Plan #1

Objective:  To determine whether or not students have an understanding of “To Build 4 Fire.”
The following questions can be used to lead an oral discussion of the story. The questions
Procedure: can be used either by the teacher to lead the entire group or may be used by students in
smaller groups,
1. Where did this story take place?
2. When did this siory take place?
3. Would the story have been as interesting if it bad taken place in Florida? Why do you
think as vou do?

4. Who had bettor instinets sbout fraveling in the cold; the man or the dog? Why do you
think as you do?

5. Onoe the man’s feet were wet, what was his most serious mistake? Why?
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6. Why wasn't the man in the story at the camp with the other men?

) h 5 " " . ___‘& 4 . t . L . 4 -, ,. y )
Fvaluation: ﬁ;{iﬁi ;u,‘ac,‘iwsfﬂzdmg of the story can be determined by thefr participation in the oz al

Reading Lesson Plan #2

Objective: To check students” noderstanding of sequence.

Procedure: Students are to rewrite the following statements in the order they happened.
1. The man fell through the ice.
2. The man burned himself,
3. The man decided he would eaf his hinch when he got to the fork at 12:30.
4. The man fhawed the ice from his face so that he could eat his Tunch. |
5, The stow put his fire ont.
6. The man used the dog to test the foe and its fest got wet,
7. The man used the entire pack of matches.
8. The man started a fire under the trees,
Answers: 1)4,2)8,3)1,4)3,56,62,7)7,8) 5.

Evaluation: Stadents’ correct responses {0 exercise.

Writing Lesyon Plan 1

To introduce or reinforee the concept of figurative language using Personification in
writing,

When reading the story, “To Build & Fire,” make students aware of the figurative language
in the story.

1, Finally the fire was growing strong. His toes and face had already been touched by the
frost.

2. The tmain thing was the fire. The flames were dancing high.

3, He struggled to fis feet. He could feel the frost creeping into his body from every side.
4. Suddenty, the dog caught the smell of death.

Be certain studenis have a workable definition of personification. Personification is giving

iman traits to non-human things. For example:
1. The leaves danced proudly.

2. The island felt lonely.

3. The wind sang a tune,

4, The st swallowed the rocks.

5, The engine sneezed and coughed.

Have students choose five non-human ohjects and give the objects a human characteristic
or trait.

Objective:

Procedurs:

or
Have students choose one object and write five hurnan traits for the object.

Check students” writing for correct responses or have them read the responses aloud to the

Tyaluation:
class,

hitp:/fwww. yale.edu/ynhti/currcutum/nits/1983/3/83.03.09.x hitml 10/6/2009 4 \



83.03.09: Elements of the Short Story Pags 10 6f27

Wiiting Lossen Plan 42

To identify comparisons in ﬁgumhw language, distingnishing between metaphors and f-,‘
similes and vtilizing such In writing.

Procedure: Make certain studeats have an understanding of metaphors sad similes.
1. I the comparison uses the words “like”, “as”, “such as”, the comparison is a simile.

2. If'the ccmpamo;} says one thing is the other and does not use the words “like”, “a
“such as”, the comparison is a metaphor.

Ask the students to read carefully the following comparisons from the story, “The Most

Dangerous Game.”

1.. .. but even vou can’{ see four miles or 80 ﬂﬁzoagh a moonkess wight.” “Nor four yards,”
¢dm1tLe5d Rainsford, Ugh? “Tt’s ke moist black velvet.”

Comparison right  velvet
_{simile)

Objective:

2Tt so dark,” he thought, “that T could sleep without closing my eyes; the night would be my
eyelids,”

_ Comparison: night  evyelids
__{Moetaphor)

3. Hestroggles up to the surface and tried to ory out, but the wash from the speeding yacht slapped
him in the face. (.

{Personification)

“““““ 4. Ten minutes of determined effort brought another sound to his ears—the most welcome he had
ever heard-—ihe muttering and growling of the sea,

{Personification)
5, The revolver pointed rigidly as if the glant wag 2 statue,
_Comparison: gioni  statue
_ (Simile;
& Rainsford’s impulse was to burl himself down like a panther.
_ Comparison: Rainsford  panther
 (Simile)
7. Zaroff was the cat; he was the mouse.

___Comparisows Zareff  cat
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o {Metaphor)
 Comparison: Rainsford  mouse
. {metapbor}

Correct students® responses accordingly. The number of correct responses will indicate
students’ anderstanding of figurative language: Metaphors, Similes, and Personification,

Evaluation:
Related Activities

Toape Recordings

Play a tape recording of different everyday seunés:.

1, doorbell ringing

2, running water in a sink

3. window fan |

4, pf_}'ﬁ:néng soda in a glass

5. door closing

Ask students to identify the sound on a sheet of notebook paper.
When they have finished, write the actual sounds on the board.

Ask students fo compare their list to that on the board.

Ask for volunieers to make their own recordings and play for the class. Students can work individually
arin groups of two or three students.

Sense images
Show sfudents pictures oft
1. Festive oceasion {Thanksgiving, auniversary party, wedding, efe.)
2. Ask smdents to look carcfully at the picture and identify those things that appeal to the

senses,
3. On a sheet of notebook paper fabel five columns:

Sight Taste Touch Smell Heartng
4. Write under the appropriate column those things in the picture that appeal to a particular
sense. Two or more responses may be acceptable. Emphastze dominant sense.

Creafive Writing

Ask students to choose one subject from the following list:
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1. A special pet

2. A unigue object

3. A tranguil place to go

4, An important person in ny Life
5. Themsel!

6. Anything they chooss

7. A favorite food |

‘Write a descriptive paragraph on the topic chosen. Be certalnt to use descriptive langunage that appsals to
the senses, Utlilize figurative language (similes, metaphors and peisonification) in their description.

Pair students and have each vead the other’s descriptive paragraph making suggestions for improvement
on an index card.

Return paper and index card with comments for possible rewriting.
Teacher should also give positive foedback before final writing is completed in journal.
Vocabulary (.

The following terms should he familiar to the students after focusing on the element of seffing.

Setting Figurative Language
time metaphor
place sinsle

Imagery  personification
Symbaol Senses
Connotation auditory (hearing}
Denotation  gustatory (taste)
olfactory (smell}
tactiles (touch)
visual (sight)

Vocabulary Worksheet
The setting of the short story tells the Time and Place of the action, To malke a sefting or background for
the main character to come alive, we offen use descriptive lanpuage which is not meant fo be taken in ifs

literal sense called Figurative Language.

Some examples of such descriptive language are:
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1. Simile: A cotnperison between two unlike things that uses the words like or as; for
example, This bread is as hard as a rock. :

2. Metaphor: A comparison between twe dissimilar things that does not use the words like
or as; for example, Life is a short story of conflicts and compromise.

3, Personification: That which give humsn traits to non-human things; for example, The
waves danced on the jagged rocks.

Using language that appeals to any sense ¢r any combination of senses is called Imagery. These senses
ave Sight, Hearing, Taste, Touch or Smell. Sometimes using an object, person, place, or action that has a
meaning in itself and stands for something larges than itself; an idea, belief, or value called Symbol helps
to imprave out writing of a short story. It is important that we can ditferentiate between the Literal
meaning of a word Denotation and the emotion or association that a word may arouse Connolation.

E

5
el

Section Three Ploy

The term plot refers to the systematic chain of events which make up the short story. Hach link in this
chain helps to build suspense and to solve a problem. The main character s preseuted with 8 situation
which presents a problem or conflict which he must resolve, The largest part of the story will deal with
the main character’s struggle to resolve this problem or condlict.

The conflict can exist within the main chavacter himself (internal contlict) or it may exist between the
main character and outside forces (external conflict). The point in the story in which the conilict is
resolved is the high point or climax of the story.

The adolescent vears are characterized by conflict both internal and external. The transient years from
childhood to voung adult are laden with a multitnde of cuntradictions. Very often physiclogical changes
bring the adolescent through this period of transformation without complementlng sociological changes.
This leaves the adalescent perplexed by his inability to comprehend his situation. The result is very
aften one of confusion and confhict,

The adolescent fnds himaelf at odds with parents, teachers and other authority figures. His resulting
alicnation from the adult world often leads him fo his contemporaries for solace and as a result he often
becomes the victim of peer pressure, another external conflict.

We helieve that these conflicts which constantly plague the adolescent, present us as teachers with a
foundation on which to present this element of the short story. By recognizing the contlicts of characlers
in short stories and their struggles to resolve then, students may be better able to recognize their own
problems and seek solutions.

The story we have chosen to itlustrate the element of plot is “The Most Dangerous Game” by Richsrcd
Conrell; An adventure story in which a humter falls overboard and swims fo the safety of shore only to
Become the hunted.

This story can be found in the following books:

Adventures in Reading Heritage Ed. Reading Leovel 9-10
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Spotlight on Literature Random House 5 Reading Level 5-6
Scope English Program Level Two Scholastic Boek Service Reading Level 3 1

Reading Lesson Plan #1

To determine whether or not students have an understanding of “The Most Dangsrous
Game”.

The following questions can e used to lead an oral discussion of the story, The questions
Procedure: can be used either by the teacher to lead the entire group or may be used by students in
smaller groups.

1. At the beginning of the story did Rainsford have any feeling for the animals he hunted?
How did his experience change his feelings?

2. What problem did Rainsford face once he reached General Zaroff's home? How was this
problem solved?

3. When Rainsford foll off the vacht he swam in the direction of the gun shots, Why?

4, What is the most dangerous game? Whay did General Zaroff decide to hunt 7 Why was
the game more dangerous than other game?

5. General Zaroff thought of himself as being very civilized. Do you agree or disagree?

Objective:

Why?
. Smdents’ understanding of the story can be determined by their participation in the oral
Bvalwation: o o

Reading Lesson Plan #2

Objective: To check students’ understanding of fact and opioion.

Students are to read the following statements for the purpose of delermining whether they
are fact or opinion.

1. Whitney thinks that the andmals they hunt understand fear.
2. Rainsford knew there was something strange about General Zaroff the moment he met

Procedure:

i,
3. Tvan did not anewer Rainsford when he introduced hirnself becauss he was not able to
speal.

4. Rainsford will not huat again since he now knows what it feels like to be hunted.

5, General Zaroff saw Ratngford in the tree after the first night of the huat but decided to
save him for ancther day’s game.

6. Rainsford enjoyed the idea of the Inmt once he had won,
7. Rainsford’s trap killed Tvan,
2. General Zaroff planned to release Rainsford when the hunt was over,
Anmswers: BFE, 20, 3F, 410,5)0,6; 0, T3 E, 83 0
Evaluation: Students’ correct responses ko this activily,

Writing Lesson Flan £1

Objective: To identify and use transitional words fo determine time sequence or chronological order,
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Procedurs: 1, Have studenis read a list of activities:
2. Jearning to ski {any sport)

b. baking a cake or favorite recipe

_¢. cleaning a fish

___d.planting a garden

e, washing the car

___f any aclivity the student chooses
2. Choose ane activity from the list. List five or six things you would do fo complete the task.

3, Circle all transitional words that you have used such ag; first, next, then, while, Fnally.

Have students read their lists aloud and write transitional words they have nsed on the

Evaluation: hoard, Students should have five or six fransitional words.

Wriling Lesson Plon #2

Objective: To use verb tenses fo show tims of action and events.

Procedure: L. Choose the verb from each of the following pairs that gives you a more definite, vivid
profure.

a throw-foss e think-poonder

b, cots-slashes f. drank-guzzled

¢. shake-quiver g walked-strutted

d. eat-gobble  h. soars-flew

2, Using the verb chosen from esch pair, write a senfence,

3. Ask students to write sentences and under each identify present or past tense of action.

Check students’ responses to determing their ability ‘o identify the more vivid action and
. e

Pvaluation: \
time of action,

Weiting Lesson Plan H3
To write a good narrative paragraph focusing on conflict evaluating studenls’ abilily to use

vivid actions in sequential order.
Procedure: 1. Look carefully at the following list and each element of character, setting and conflict.

Ohjective:

Character Setting Conflict

1. young child  park bench refurning home late
2. elderly woman crowded beach missing/stolen object
3. several teenage apartrment house pushing ahead in cafe
boys/girls ‘
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4, aparent grovery stors blizzard

5. an animal angry sea | capsized boat

6. you dark, desolate being offered drugs
road

2. Ask students to choose one from each element (character setting-plot) and write a paragraph
focusing on the conflict and how it is resolved.

3. Ask students to share thelr writings with another student. This student will st on their
neighbor’s paper vivid and transitional words the writer used.

4. Students will then rewrite theiv paragraph nsing constructive comments from their paper,

Reading of students’ narrative paragraph will indicate their ability to use exact vivid verbs
and transitional words in writing a navrative.

Eva.lma"{ign:
Related Activities
TV, Conflicts
Have students watch thew favorite T. V. program. While they are watching it ask them to write dow
L. The major character
2. The confiict ' (
3. The solution
Picture Conflicts
Show students various pictures depicting conflict. Have students identify the conflict in each picture,
Internal a_'mci External Conflicis |
I. Ask each student to czea‘cé a character with an internal conflict,
2. Ask students to write a paragraph describing this character’s conflict,
3. Have stodents exchange papers. Bach student st find a solution to the conflict they
have been given and write a paragraph describing that solution,
The same exercise can be repeated for external conflict.

Vacabiiary

The following terms should be famitiar to the students after focusing on the element of plot in the short
story.

Confliot Irony
Schution Flashback
Internal Foreshadowing

.
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Extternal Suspense

Vocabulary Workshect

The main character is presented with a Conglict, e situation or problem which he wili be called upon to
resolve. Sometimes the problem les within the main character and is said 1o be Infernad, while ofher
times outside forcss act upon the wmain character, which is said to be External.

There is & constant, ongoing straggle in which the maln character atternpts to resolve his prabler; hence
hie secks a Sofution.

Throughout this straggle a growing excitement or Suspense is felt as the Climax is approached.
The suthor often uses certain fechniques to creatively unfold the plot:
fromy: Anvmexpected twist of events, the opposite of

what was expected.

Flaghback: A move back in Hme to an earlier incident.

Foreshadowing: A hint or allusion to events which will cccur in the future.

Section Four Point of View

A eritical part of the maturation process involves the ability to see fhings from the perspective of
another. The adolescent is very often so involved with his own concerns that he does not even recognize
the points of view of others, The adolescent point of view is very often limited to self.

We believe that the understanding of others points of view is a crucial part of life and that the shoxt story
can serve as a vehicle in which to help students to understand the positions of others.

The action in 2 short story can be seen through 1) omuiscient point of view the narator knows afl, the
thoughis, motives and feelings of each character 2} detached observer the narrator can describe the
characters and what they do and say but not their thoughts and feelings 3) first person the main chavacter
tells his own story and refers fo himself as “I”,

Hopefully by leaming to recognize the point of view in a short sf:orf,f students will be able to fransfer this
knewledge to their own workd,

We have chosen “The Cask of Amontiflade™ by Edgar Allan Poe to illustrate the element of point of
view A story in which » mag, insulied in public by a filend, seels and gels revenge.

"This story can be found in the following books:
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Adventures in Reading Beritage Ed. Reading Level 8-10
Scope English Program Level | Scholastic Book Service Reading Level 3 {

Reading Lesson Plan #1

To determine whether or not students have an understanding of “The Cask of
Amontillade”,

The following questions can be used to lead an oral discussion of the story. The questions
Procedure: can be used either by the teacher to Iead the efm e group or may be used by students in
smaller groups.

1. Who is telling “The Cask of Amontiltade™? How would the story be different if someone
else were telling 7

2. Do you think Fortunato insulied Montvesor on purpose? Why or why not?
3. What type of person doss Montresor reveal himself to be?
4. Was the revenge that Monlreser got fair? Why or why not?

5. Why do you think Fortunado went to Montresor’s cellar? Do you think he suspe@ad at
any point that Montresor was seeking revenge?

Evaluation: zf:ifjii ; ;mdmamudmg of the story can be determined by their participation in oral

Objective:

Reading Lesson Plan #2

Ohbiective: To have students support their conclusions with factual details Fom the story. ;

Identify each of the following statements as being either true or false, Find evidence in the
story to support cach answer.

1. Fortunado was a happy person with many friends.

2. Montresor’s ancestors probably sought revenge for insults also.

3. Both men were very rich

4, Montresor did not plan to seal Forfunado inside the cell he only wanted fo teach i a
lesson.

5. Fortunado knew that Montresor was angry with him,

6. Someone will probably find Fortunado’s body and call the police.

7, Maniresor is always alone in his mansion.

8. Montresor pretended to be concerned with Fortunado’s health.

Procedure:

Answers:
1. True, Montresor telis him that he is loved and happy.
2. True, the family motto said “No one can attack me without being punished”.
_3.'T'rue, the story states that both men liked good wines and were able to afford them.
4, False, he had the tools ready to sesl the ceil. {

5. Balse, the story states that he &id not suspect his feelings and that Montresor continued to “smile
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Procedure: 1. Have students vead 5 list of activities:
___a. Jeaming to sid (any sport)

b. baking a cake or favorite recipe

. cleaning a fish

d. planting a garden

£ may activity the student chooses
2. Choose one activity from the list, List five or aix things you would do to complete the task.

3. Circle all transitional words that you have used sach as; first, next, then, while, finally,

Have students read their lists aloud and wrile transitional words they have used on the

E ation: . . » .
Evaluatio board. Students should have five or six ransitional words,

Writing Lesson Plon #2

Objective: To use verh tenses to show time of action and events.

Procedure: 1: Choose the verh from each of the following pairs that gives you a more definite, vivid
pioture.

a. throw-toss ¢ think-ponder

b. outs-slashes £ drank-guzzled

¢. shake-quiver g walked-strutted

d. cat-gobble h. scars-flew

2. Using the verb chosen fror each pair, write a sentence.

‘ . Check students’ responses to determine thelr ability to ilentify the more vivid action and
Hyaluation: time of action

Writing Lesson Flan #3
To write a good nargative paragraph focusing on conflict evaluating students” ability to use

vivid actions in sequential order.
Procedure: 1. Look carefully at fhe following list and each slement of character, setting and confiict.

Objective:

Character Setting Conflict
L. yoong child  park bench refurning home late

2. elderly woman crowded beach wissing/stolen chiect

3. several teenage apartment house pushing ahead in cafe
bovs/girls
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4. aparent grocery store blizzard

5. an animal angry sea. | capsized boat

G. you dark, desolate being offered drogs
road

_______ 2., Ask students to choose one from each element {character setting-plot) and write a paragraph
focusing on the confiict and how it Is resolved.

3. Ask students fo share their writings with another student, This student will list on their
neighbor’s paper vivid and trangitional words the writer used.

4. Students will then rewrite their paragraph vsing constructive conmmentds from their paper.

Reading of students’ narrative paragraph will indicate their ability to use exact vivid verbs
andt transitional words in writing a namvative.

Evaluation:
Relaied Activides

V. Conflicts

Have students watch their favorite TV, program. While they are watching it ask them o write down

1. The major character

2, The conflict

3. The sointion
Pioture Conflicts
Show students various pictures deplcting conflict. Have students identily the conflict in each picture.
Internal and External Conjlicts
1. Ask each student to create a character with an internal conflict,
2. Ask students to write & paragraph describing this character’s confiict.
3. Have students exchange papers. Bach student must find a solution to the confitct they
have been given and write a paragraph describing that sohstion.
The same exercise can be repeated for external contlict,

Vocabuiary

The following terms should be familiar to the students after focusing on the element of plot in the short
story. ‘

Conflict Trony
Solution Flashback
Internal Toreshadowing
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Procedure; 1. Flave students read a list of activities:
& Jeaming fo ski (any sporl)

b. baking a cake or favorite recipe
o cleaning & fish

d.planting a garden

Have students read their lists sloud and write transifional words they have used on the
board. Students should have five or six transitional words,

Evaluation;

Writing Lesson Plan #2

Objective: To use verb tenses to show time of action and events.

1. Choose the verb from each of the following pairs that gives you a more definite, vivid
Procedure: picture

a. throw-toss e, think-ponder

b. cuts-slashes £ drank-guezled

o, shake-quiver g, walked-strutted

d. eat-gobble h. soars-flew

_ 2, Using the verb chosen from each nair, write & sentence.

____3. Ask students to write sentences and under each identify present or past tense of action,

Check students” responses to defermine their ability to identify the more vivid action and

Ewvalustion: T
time of action,

Weiting Lesson Plan #3
To write a good narrative paragraph focusing on conflict evaluating stadends’ ability to vse

vivid actions in sequential order.
Procedure: 1. Lock carefuily af the following list and each cloment of characier, setting and conflict.

Objective:

Character Setting Conflict
. young child  patk bench refuening bome late

2. elderly woman crowded beach  missing/stolen abject
3. several feenage spartment house pushing ahead in cafe
boys/girls
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4. aparent grocery store blizzard

5, an animal angry sea | capsized boat

&, you dark, desolate being offered drugs
road

2. Ask students to choose one from cach clement (character setting-plot) and write a paragraph
focusing on the conflict and how it is resolved,

3. Ask studenis to share their writings with another student. This student will list on their
aeighbor’s paper vivid and transitional words the writer used.

__ 4. Btudents will then rewrite their paragraph using constructive comments from their paper.

Reading of students” narrative paragraph will indicate their ability to use exact vivid verbs
and transitional words in writing a narrative.

Evaiu&tign:
Reluted Activiies
TV, Conflicts
Have students watch their favorite T.V. program. While they are watching it ask them to wiite down:
1. The major character
2. The conflict ‘ (.
3. The solution’
Picture Conflicts
Show students various pictures depicting conﬁict, Have stdents identify the conflict in each picture,
Internal and External Conflicts |
1. Ask each student o create a character with an fnternal conflict,
2. Ask students to write g paragraph deseriblng this character’s conilict.
3. Have students exchange papers, Bach student must find a solution to the conflict they
have been given and write a paragraph desoribing that solution.
The same exercise can be repsated for external conflict,

Vocabulary

The following terms should be familiar to the students after focusing on the element of plotin the short
atory. T

Conflict rony

Solution Flashback
Internal Foreshadowing
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Provedore: 1. Have students vead o list of activities:

e washing the car

_f any activity the student chooses

2. Choose one activity from the list. List fve or six things you would do to complete the task,

3. Circle all transitional words that von have used such as; first, next, then, while, finally.

Have students read their lists aloud and write transitional words they have used on the

Bvalualionty, ord. Stadents should have five or six fransitional words.

Writing Lesson Plan #2

Objective: To use verb tenses to show time of action and events,

Prosedure: 1: Choose the verb from each of the following pairs that gives you a more definite, vivid
moture.

a, throw-toss e, think-ponder

b, cuts-slashes f, dranle-guzeled

¢, shake-quiver g. walked-stitted

d. eat-gobble b soars-flew

2. Using the verly chosen from each pair, wrile a sentence.

3. Ask students to write sentences and under each identify present or past tense of action.

Bvaluation: Check students’ respanses to determine thefr ability to identify the more vivid action and

"time of action.
Writing Lesson Plan #3

Objective: Ta write a good narrative paragraph focusing on conflict evaluating students’ ability to use
: vivid actions in sequential arder.

Character Setting Conflict

Loyoung child  padk bench refurning home late

2. elderly woman crowded beach  missing/stolen object

3. several teenage apartment house pushing ahead in cafe

hoys/gils '

4
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4, a parent  grocery store blizzard
5.an animal angry sea . capsized boat
6. you derk, desolate being offered drugs
road :
2. Ask students to choose one fom each clement (character setting-plot) and write a paragraph
focusing on the conflict and how it is resolved.

3. Ask students to share their writings with another student. This student will list on their
neighbor’s paper vivid and transitional words the writer usad,

4 Stedents will then rewrite thelr paragraph using constructive comments from their paper.

Reading of students’ narrative paragraph will indicate their ability to use exact vivid verbs |

Bvaluation: S . Sor .
T and transitional words in writing a narative,

Relmied dctivifles

TV, Cornflicts

Have students watch their favorite T.V. program. While they are watching it ask them fo write down:

1. The major character

o

. The conflict A ( ‘

a3

. The solution
Picture Conflicts
Show students various pictures depicting conflict. Have students identify the conflict in each picture.
Internni and External Conflicis
1. Ask each student to create a character with an infernal conflict.
2. Ask students to write a paragraph describing this chavacter’s contlict.
3. Have students exchange papers. Each student must find a solution to the conflict they
hiave been given and write 2 paragraph describing that sotufion.
The same exercise can be repeated Tor external confliof.

Vocabidary

The following terms should be familiar to the students after focusing on the clement of plotin the short
story. e

Canflict rony ¢

Sohution Flashback
Internal Foreshadowing
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in his face™,

6. False, at the end of the story Montresor stacked the old bones against the wall and said that they
had not been disturbed for fifty years.

7. False, his servants were out,

8. Trus, he kept telling Fortunado to tuzn back becauss his cough was getting worse.
Hvaluation: Students’ correct responses to this activity.

Writing Lesson Plan #1

To give students practice in identifying and writing from different points of view {first

persor, third person observer and third person ommniscient).

Procedure; Ask students to read the following fictional situation and try to visualize the character.
Case Conforence -

Ohisctive:

Teddy is twelve years of age. He is constantly having condlicts in school, this behavior is quite different
from that of a vear ago. He fatly rofuses fo participats in class activities and intentionally disrupts such
activities by humming aloud, repeatedly tapping his pencil on the desk and outwardly eriticizing others:
students and teacher. Last year he had & good rapport with his teachers especially in math and English.
This year he has the same teachers for math and English, but is verbally abusive to one and simply
ignores the ather,

Fiis patents are understandably concerned. His father belioves the situation should be handled firmly;
taking away privileges and time spent with fiiends. His mother feels a soft, sensitive approach is in
order,

Ted’s best friend, Sam feels a need to help Ted because he too, has seen a drastic change in Ted’s
behavior,

1., Identify the tmain character in this case conference.

2. Identify supporting characters.

1. With another student write a dislogue between two of the characters. Write from your
characters point of view.

Ted and his father

Ted and his mother

Ted and one of his teachers

Ted and Sam

Ted’s mother and father

4, Allow sufficient time for this activity.

5, Ask students to act out their dialogue and accompanying point of view in class.

Note; A pessible play could evolve from this activity.
Related dctivities:

Journal
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Have students keep a journal avery day for 2 week, At the end of the week have them put it away for a
week and not look at it at all. The following weelc have students rewrite the events of the week in which
they kept the journal without looking at their original, Have students compare the two journals to seeif |
their viewpoint has changed.

Change Places

Have stadents write a paragraph about something that has happened to them in which an adult was
worried about them. Fave students rewrite the same paragraph from the point of view of the adalt who
was worried. :

Inantmate Object

Havs students wrife a paragraph in which they are an inanimate object (2 couch, chalr, bicycle, ste.}. The
paragraph is to be written in the first person point of view.

Vecabulary

The following terms should be familiar to the students after focusing on the element of point of view in
the short story.

MNarrator First Person
Omniscient Point of View Internal Story Teller
Detached Observer Buxternal Story Teller

Vocabulary Worksheet

The person telling the story is called the Narrator. When the person telling the story knows all the
thoughts, motives and feelings of each characier, the story is being told from the Omniscient point of
view, When the main character tells his own story and refers to himself as “T” the story is being told
from the First Person point of view, An Infernal story tellor 18 one that takes part in the action of the
story. An External story teller is one that can remove himself from the action of the story,

Section Five Theme

Theme is that controlling idea or belief as to what is important and widmportant in life. It gives a basic
meaning fo a literary work. Generally, theme is inferred from the other elements in the short story and
often evalves through conflict(s) experienced by the main character.

Adolescence finds itself vacillating between childhood securities and a young adult’s search to know
oneself In an effort to respond positively to students’® confusion and self-doubts, their preoccupation

with peer status, their desice 1o achieve personal autonomy as well as help them to accomplish academic
suceess, we bolieve a focus on the cenflicts characteristic of the adolescent period and their emerging {
themes will help students to better understand themselves and those who fouch their lives, )
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If we provide opportunities for this self awareness theough selecled short stories most students will more
readily and willingly see self in their readings and more confidently share that self with others through
thelr writings.

We have selected as the selection for theme ¢, Henty’s story, “The Gift of the Magi”. The theme in tiis
story expresses the universal belief that the best gifis are the gifts that are given from the heart.

This story can be found in the following books:

Adventures in R@a;iing Heﬁt&g& Ed. Reading Level 9-10

Spotlight on Lilerature Rapdom House 3 Reading Level 4

Scope English Program: Level 1T Scholustic Book Services Reading Level 4-5
Rending Lesson Plan #1

Objective:  To determine students’ understanding of inference.

The following questions can be used {0 load an oral discussion of the story. The questions
Procedure: can be used either by the teacher to lead the entire group or may be used by students in
smaller groups,

1. Is “The Gift of the Magi™ a good tile for this story? Why or why not?

2. If you had to give this story another title, what would it be and why?

3. What kind of person does Della reveal herself to be?

4, What is the most important idea {theme} you get from reading this stery?
5. What is the conflict in this story and how is it resolved?

6. What pomat of view did 0. Henry use to write this story?

7. What 15 the setting for this story?

Students’ understanding of the story can be determined by their participation in oral

Fealvation: 7. .
discussion.

Reading Lesson Flan #2

Objective:  Drawing conclusions.
Read each of the following stafements carefully. Bach statement expresses an idea that may
Procedure; of may not be supported by the story. For each staternent tell whether or pot it can be
suppotted from the story and Hst the details from the story that support youe conclusion.
1. A penny saved is a penny sarned,
2. Christmas is a difficoit time of the year for iany peopls.
3. If you dow’t have money, you should not try to buy gifts.
4, Gifts are the most inportant part of Christmas.
5. All poor people are miserable at Christmas,
&. Doing things on the spur of the moment is always a bad ides; people should always think
before doing something, :
7. Only rich people are really happy at Clristnas,
8. The way 2 person looks is an important part of a relationship.
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Evaluation: Accept all reasonable responises from students. Answers may vary.

Hriting Lessorn Plan #1

To have students make use of allusions: to make reforence to a person, place or event in atf,
history or the like to enhance their writing.

An alhasion is a reference to some person, place or event that & reader is lkely to recognize.
The author fntends to give a more enriched meaning to his/her llerary work.

1. While reading the story, “The Gift of the Magi”, make students aware of the allusions to
the bililical stories of Solomon and Sheba and the Magl.

2. Give students some well-known sayings:

___a People who Hve in glass houses shouldn’t throw stones,

Objective:

Procedure:

b, 1t"s always darkest just before the dawn.
¢ Don’t change horses in midstream.

3. Have students choose one familiar saying and write a sitiation where alloding to the saying
would enhance their writing,

Have students read their writings aloud to class. Have the class assess whether the student

Evaluation: . - ,
' has used allusions with a show of bands.

Writing Lesson Plan 42 (...

To familiarize students with proverbs——wise sayings—having them write their
interpretation of each proverd as a theme about life.
Procedure: Many basic controlling ideas about life can be expressed as a wise saying.

tJsing some wise sayings from Salada tea bags, read aloud in class or write them on the
board.
Salada Tea Bag Specials

Ohjective:

rrrrrrr 1. Material Possessions— the more you own the more they own youw.
_ 2. 5ometimes silence makes the best company.

3 Worry is the interest paid on trouble before it cornes dus.

4. Age doesn’U matter undess you're cheese,

5. The accents on youth but the stress is on parents. Have students chooses three of the five sayings
and write what they think they mean in their joumnals,

. Have students write five original sayings or praverbs on their own,

Bvalustion: Check studenis” journals for responses to each of the above assiguments,
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Related Acvivities
Maxims

1. Orally with the entire group make a list of maxims: Better late than never, a penny saved
is a penny earned, a stitch in time saves nine, et

2. Copy the list on chart papet and leave it on display in the classroom. Leave space for
additional maxims as they are thought of by students,

3. When students have finished reading a story in class, have them ook at the chart and
determine if one of the maxims can sum up the controlling idea of the story.

Theme Songs

Many movies and television shows have theme songs (Happy Days) and the popularity of these shows
has made many theroe songs popular.

1. Have students make  fist of their favorite movies and television shows and next to therm
wiite their theme song. ‘
2. Have students tell why each particular song is 2 good one for the show.

Vecabulary

Theme Allusion
Proverb ldea
Magim

Vocabulary Werlsheet

The main ides or basic meaning of a iterary work (short story) is called the Theme. Frequently a shott
story may have more than one controlling idea. Very often we can associate a wise saying or Proverb
with the basic meaning of the story. Another way to express a fundamental rule of principle or conduct
is using Maxim.

Sometimes a reference in ons work of literature fo & person, place or event in another work of literature
or in histery, art or music is known as an 4llusion and quite effectively reinforces the meauning of a
story.

3

Sectlon Six Studeni’s Oviginal Shovt Story

After studying the five major elements of the short story, we believe students are ready to utilize wial
they have learned to write their own short story.

Following is an activity sheet to be used by the individual stadent writer and/or others to assist in
gvaluating their writing,
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&
Stdent’s Shove Story Activity Sheet
Character:
____Mame the main character
Which of the following did the anthor include:
___ dialogue ~——mn
o aleet
o Concrefe/abstractimages
_Quotation
Setting:
. Identify time
I dentify place {; .
Figurative Language: Which of the following did the author include:
Persenification
Metaphors
Similes
Vivid Sense Images: Which of the following did the author include:
Bight
Hearing
Towch
Taste
Smeli
Flot:
. Whatistheconflictinthisstocy?
__ Conflict is between:
o Individwal vs. Individual
_ Individual vs. society
{\ .

m_m_:w_jmﬁviduai va. nature
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__Individual vs. self

How is the conflict resolved?

___ What is the climax/turning point of conflict?

 Does the story follow a logical sequence of evenis:

Use of transitional words

Point of View,;

_From whose point of view Is the story written:

Third person observer

- Third person owniscient

_Is this point of view consistent throughout the story?
Theme:

What is the controlling or main idea in the study?

_Can the main idea in this story be expressed as a proverb or maxim?

Section Seven Concluding Statements

As mentioned previcusly the intent of our umit is to give teachers an opportunity to teach the elements of
the short story to an audience of middle school students reading on grade level, above grade level and
below grade level,

We believe that focusing on the shart slory through reading and writing about the different el&ments of
the short story will better reinforce specific objectives of both reading and writing,

Specifically, students’ inability to read and write with purpose and clarify has been criticized by many
areas of saciety; educators, businessmen and health services to name a few. Their criticisra is not
without some justification, if is inperative that all areas of the curriculum encourage students to read
and write. Too often reading and writing are seen as subjects to be taught in Reading and English classes
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exclusively when in reality they are skills to be utilized in all areas, Writing will improve through
practice, We believe that writing and reading across the curriculum needs to bo emphasized af all fevels
of education! elementary, raiddle and high school. {

The short atory is one way of bringing reading and writing to other subject areas. There are many stories
which would be suitable for reading in Social Studies and Science class. Original short stories in which
the student places himself in the time and place of a historical figure or a famous scientist are but two
examples of this.

Although this unit was designed for Reading and Buoglish teachers, we hope that it may prove useful in
other cureiculum aveas. There is not one scientist, mathematician, musician, artist, ete, that isn’t the mam
character in his ox her own short sfory. )

Student Bivtography

Following is a lst of short stories thal are written on 2 lower reading lovel as well as in their original format, All ave readily
availsble in anthologies currently being used in the New Haver School system.,

Character Setting Poing of View

Callaghan, Morley. “All the Years of Her Life”.
Drovie, Bir Arthur Conan, “The Red-Headed Loague™.
Tackson, Shirdey. “The Lotiery™.

Kipling, Rudyard, “Rikki-tilded-tavi”, !
London, Jack, “To Build a Fire™.

Poe, Bdgar Ail.&n: “The Cask of Amontillada”.

Sakd. “The Open Window™,

Thusher, Tames, “The Secret Life of Walter Mitty™,

Plot Therrie

Bierce, Ambrose, “An Ocourrence at Owl Creck Bridge”.
Comell, Richard, “The Most Debgerous Gams™.
debaupassant, Guy, “The Necldace”.

8. Heory. “The Gift of the Magpi™.

Stockion, Frank B “The Lady, or the Tiger™

Tovain, Mark, “The Californian’s Tals”,

Bibliography for Teachers

Boyuton, Robert. Faroduction to the Shart Story. Rachelle Park, N1 Hayden Book Co., 1978, Works analyzed according to
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story elerents,

Brooks, Cleanth, Warrer, Robert Ponn, The Scope of Fiction. Wew York: Appleton Century Crofts, 1960, Works analyzed
aceording to story clements,

Forster, B.M. Aspects of the Nevel, New York: 1927, Harcowt Brace, 1927, Lectures given by the author at Trinity College,
Cambridge. “The Plot” is & vory good section. )

-2l

Hersey, John, The Writers Craft, New York: Knopf, 1974, Collection of essays, interviewsand leclures by writers on style,
thems, the process of writing and the air of fiotion.

May, Charles B. Short Stery Theories, Athens, Ohio University Preas, 1976, Selection of eseys on the principles of the short
story.

Visnal Aids

The following films are available for rental fom:
Michigan Medis

Uhntversity of Michdgan

Hedia Resouroes Center

400 Fourth Stroet

Axm Arbor, ME 48109

Telophone: (313} 764-3360

Bierce, Ambross, “An Docurrencs .a(; Owl Creek Bridge”.
ITacleson, Shirley. “The Lottery™.

Lawrence, 1LH. “The Rocking Horse Winte”,
London, Jaok, “To Build 4 Fire”.

Sald, “The Open Window™

Seockton, Frank. “The Lady or the Tigar™,
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